
2.1% 5
0.4% 1
4.5% 11
0.4% 1
4.5% 11

16.1% 39
26.9% 65
23.6% 57
21.5% 52A faculty member not interested in being involved with online instruction

College Dean

A developer of an online course

Question #1 — Everyone

Department Chair

A faculty member interested in being involved with online instruction

A team lead of a foundations course

Associate Dean

A teacher of an online course

Which of the following best describes your campus stewardship responsibility over or your relationship to online 
instruction? (Although more than one descriptor may be relevant to your situation, please check the one that 
most reflects your current position.)  

Associate Chair





13.3% 2
53.3% 8
13.3% 2
6.7% 1

13.3% 2
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1
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Question #2 — Supervisors

Neutral

Very poorly

Somewhat well

Progress is being made. Some faculty are excellent and others need more experience.

There have been a few instances where our department (& our FDSCI team leads) have not been 'in the 
loop' on hiring of online faculty.  A few of these have seemed unqualified to us.

Supervisor Responses (Deans & Chairs):

The accreditation standards of the Northwest Commission on Colleges and Universities (NWCCU) includes the 
following expectation: “Consistent with its mission, core themes, programs, services, and characteristics, the 
institution employs appropriately qualified faculty sufficient in number to achieve its educational objectives, 
establish and oversee academic policies, and assure the integrity and continuity of its academic programs, 
wherever offered and however delivered” (Standard 2.B.4). According your experience, how well is the 
university meeting this standard in relation to online instruction?

Somewhat poorly

Very well

Comment:



6.7% 1
33.3% 5
33.3% 5
20.0% 3
6.7% 1

1

1

Question #3 — Supervisors

Neutral

Very poorly

Somewhat well

Supervisor Responses (Deans & Chairs):

We do have faculty input (from the Chair) for hiring. It could be better. I'm not sure how to involve a large 
number of faculty in adjuct selection and hiring. Are there some good ideas out there?

Another accreditation standard is articulated as follows: “Faculty, through well-defined structures and processes 
with clearly defined authority and responsibilities, exercise a major role in the design, approval, implementation, 
and revision of the curriculum, and have an active role in the selection of new faculty. Faculty with teaching 
responsibilities take collective responsibility for fostering and assessing student achievement of clearly 
identified learning outcomes” (Standard 2.C.5). According your experience, how well is the university meeting 
this standard in relation to online instruction?

Somewhat poorly

Very well

Comment:
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Unknown—no basis for evaluation

Unknown—no basis for evaluation

Question #4 — Supervisors & Developers

Neutral

Very poorly

Somewhat well

Supervisor Responses (Deans & Chairs):

Very poorly

Comment:

The university has established policies concerning online faculty and instruction. Please read the following 
policy descriptions (from a recent report to NWCCU), then indicate how well--according to your own 
experiences--the University adheres to the stated policy: (This introduction applies to this question and the next 
five questions.)  “Online instructors are hired and managed by Online Learning Development with the Academic 
Office. College deans and department chairs have oversight of the selection of online faculty. Department 
chairs select academic criteria for new online instructors.” 

Somewhat poorly

Very well

Progress is being made.

Developer Responses (Team Leads & Online Curriculum Developers):

Very well
Somewhat well
Neutral
Somewhat poorly

Comment:

I was unaware that chairmen were involved.

There is not a foundations department, so no department chair is overseeing the hiring of foundations on-
line instruction as far as I can find.

My understanding is the Online department will now only hire adjunct who are approved by the department. 
This did not occur this semester. I don't know what the problem was but the system did not work this 
semester.

Communication is poor. Online instructors have been chosen without department approval. The online 
policies in this regard are not followed by the online department.

I had no idea that this was the policy.  I had understood that Department chairs were out of the loop.

The policy is vague.  Ultimately, there is not much oversight regarding hires in my experience.
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I have no idea how the instructors for the course I developed were hired.

this is demonstrably not true

Information regarding candidates is circulated among the faculty who teach relevant, corresponding 
courses.

I do not think that the department head knows any more than the degree and the university where the 
faculty member graduated.  No information about how well the candidate did in his or her program is given.  
No letters of recommendation or evaluation of teaching ability is shared with the department.

The process may have changed, but the last time an online instructor was hired, were given the choice of 
three very unqualified individuals and told to "choose one of them by this afternoon."  Though it was a 
struggle, we didn't choose any of the people they had suggested.  They should at least get 
recommendations from the department before narrowing the pool down to three finalists.  None of the 
people that they suggested had a degree, any experience, or any training in the field they would be 
teaching.  They only knew it as a hobby.  That is not good enough!

I understood that our Dean suggested the online instructor, but another instructor was chosen.

Some foundations courses like FDSCI 101 do not have a formal "home" department.

There has been both somewhat well and somewhat poorly

Many foundations courses are interdisciplinary, and therefore are not overseen by any department on 
campus.  This means that dept. chairs have zero oversight for such hires.  College deans, for Foundations, 
means Jon Linford.



46.7% 7
13.3% 2
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6.7% 1
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26.7% 4

1
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Unknown—no basis for evaluation

Question #5 — Supervisors

Neutral

Very poorly

Somewhat well

Supervisor Responses (Deans & Chairs):

Individual deans are included in all of these areas. All of them work in conjunction with Chairs to fulfill these 
responsibilities.

Comment:

“Deans Council selects the courses, faculty development teams, and course priorities.”

Somewhat poorly

Very well
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Unknown—no basis for evaluation

Somewhat poorly

Question #6 — Supervisors & Developers

Neutral

Very poorly

Somewhat well

Supervisor Responses (Deans & Chairs):

Neutral

Comment:

“As part of the BYU-Idaho core curriculum, online courses are developed by teams of full-time BYU-Idaho 
faculty working with a full-time curriculum development team.”

Somewhat poorly

Very well

"teams" seem to usually describe a single faculty and single developer

I think courses are developed by the full-time curriculum development team, but I don't know how much 
faculty involvement exists on a courses by course basis. There could be more faculty involvement than I 
think, but my inclination is that the faculty have other things to do.

The curriculum development team seems to give good advice and provide useful tools and templates, but 
they don't seem to have sufficient time to do the 'lions share' of the implementation.  It seems that faculty 
are doing to much of the implementation.  I believe it would be best if they provided the content and did 
very little of the implementation.

Developer Responses (Team Leads & Online Curriculum Developers):

Very well
Somewhat well

Very poorly
Unknown—no basis for evaluation

Comment:

I have evidence that there is a full-time curriculum devilopment team, that includes full time faculty.

Although I have heard a good report from a faculty person currently developing a course, my experience 
was different. The full-time curriculum develpment person was too overloaded to complete the projects and 
things he said he would do. The online department was not responsive to the concerns I had about the 
progress of the development. The work load of developing the course fell on me which took too much of my 
time during the semester and the breaks to try and finish the course.

The curriculum development team did not follow through with what they said they would do. The course I 
was involved with was one of the first courses to be developed. Hopefully this has improved.

This is what I have done, anyway.

The "team" aspect really didn't happen for me...for which I was grateful.   It would just be too many cooks in 
the kitchen.

No team in my situation.  I worked directly with one online developer.
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I did work with a curriculum development team. That said, it was a cumbersome process.

unfortunately too often the development team dictates what can be done

This was my experience.

I don't know what the phrase "full-time curriculum development team means." the comment is somewhat 
vague in terms of who is really in charge of curriculum development.

The "teams" do not work together. The on-campus team lead is occassionally allowed to know the name of, 
and make contact with, an "on-line" team lead. There is no interconnection between teams in 
DEVELOPING curriculum, which is a task appropriately assigned to the on-campus team. Campus team 
leads rarely know the identity of online instructors, let alone work with an online "team."

I pretty much created the course myself with little assistance from a curriculum develpment team.

Adjunct have been invited to participate in the development



33.3% 5
40.0% 6
0.0% 0

13.3% 2
6.7% 1
6.7% 1

15.9% 7
27.3% 12
18.2% 8
11.4% 5
15.9% 7
11.4% 5

Question #7 — Supervisors & Developers

Neutral
Somewhat well

Supervisor Responses (Deans & Chairs):

Developer Responses (Team Leads & Online Curriculum Developers):

Very well

“All online courses follow the University curriculum development process and quality standards.”  

Somewhat poorly

Very well

Unknown—no basis for evaluation

Somewhat well
Neutral
Somewhat poorly
Very poorly
Unknown—no basis for evaluation

Very poorly
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Question #8 — Supervisors & Online Instructors

Neutral

Supervisor Responses (Deans & Chairs):

Online Instructor Responses:

Comment:

“Each online instructor is evaluated formally by both students and supervisors every semester they teach. 
These evaluations are shared with department chairs.”

Somewhat poorly

Very well

Unknown—no basis for evaluation

I would like to see my evaluation from my supervisor.  I only got to see the evaluation from my students.

Very well
Somewhat well
Neutral

Very poorly

Somewhat well

Weekly reflections contribute to this

Not all of the students do the evaluations.

I evaluate my instructors every semester, making suggestions for improvements and praising the good that 
they do. I have a MA in administration, so feel very comfortable in this role. The process could certainly be 
improved, but it is in place. I''m not as familiar with how this info is shared with dept chairs or if they ever 
see my evaluations of my peers.

I see the eval, but I have no idea whether the Dept Chair does.  I do not know the name of the Dept Chair.

First semester--my students did do a mid-course evaluation

Somewhat poorly
Very poorly
Unknown—no basis for evaluation

Comment:

The problem with this is that the student's experience with the course reflects primarily the development of 
the course. The online instructor has so little control over the course. The online instructor can encourage 
and support and do a lot, but most of the student problems have to do with the course. Especially in the first 
semester. The online instructor did not develop the course so has little knowledge of the course and buy in 
for the course. The first semester the online instructor is learning to the ropes. The information from the 
evaluation needs to be used by the course development team to frame the course more.
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Question #9 — Online Instructors

Neutral

Very poorly

Somewhat well

Comment:

“All of the remote adjunct faculty are required to enroll in a 30-hour training course that discusses the 
university’s institutional mission, the Learning Model, and online facilitation skills.” 

Somewhat poorly

Very well

Unknown—no basis for evaluation

The time committment is too high for this training.

I was disappointed that the course did not have a component for introducing remote faculty to online library 
resources.

Online Instructor Responses:

I believe this is crucial to the success of our online program.

I found the training to be thorough and helpful.

It was a great training, I learned so much from it.

I believe this take place durring the initial training

All new hires take an "observation" course as part of the hiring process and we discuss the BYUI mission 
and learning model as well as the instituation framework in good detail Those who are hired take a two 
week course. So I believe that we are making the effort, but I'm not sure if they are receiving a full 30 hours.

When you update software it woul be nice to have a couple of hours training on the new software to bring 
us up to speed
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As a TGL, I've never been invited to our CIC, though I've sent in changes.  I don't know that they've had a 
CIC on our course in the last year?

Teaching Groups meet and function, C.I.C's ,..hmm,..not sure if they are functioning properly.

Question #10 — Online Instructors

Neutral

Very poorly

Somewhat well

Comment:

“In order to improve instruction and tie the adjunct online faculty together, each online faculty member is 
assigned to participate in a teaching group. These groups are coordinated by the online administration with the 
aim of assisting adjunct faculty with teaching helps, including implementation of the BYU-Idaho Learning 
Model. Each Teaching Group Leader is on a Course Improvement Council with at least one on-campus faculty 
member. They meet at least once per semester to identify and recommend course improvements.”

Somewhat poorly

Very well

I am a Teaching Group Leader

I have had trouble getting the oncampus leads to commit to a time to meet in person. Most interactions are 
done email, so I would say we meet, on average, twice a year. Certainly not every semester.

Teaching groups are useful as long as the time committment is kept to a minimum.

The theory of the groups is good, but these groups often waste time with required bi-monthly meetings and 
weekly forms. TGLs don't know all courses - the actual instructor needs to be involved in the councils.

My teaching group does meet, but mostly discusses technical problems not teaching helps

Online Instructor Responses:

There needs to be more flexibility from the person in instructional technology and being willing to work to 
make these changes. Now the attitude of the tech rep seems to be don't make waves that change the 
program. Instead it should be: we want to make changes and expect to make changes as crucial to 
improving the program. Also changes need to be able to be implemented by the next semester. It's only an 
excuse to say that it will take at least one semester. That's too long and just not true.

best program ever, wish they had done this at my last school

The size of the teaching groups is perfect--large enough to generate collaboration and discussion but not 
too large.

The group has been great, but there has been a lot of technical problems that they can't help with.
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“Online faculty contribute to the development and improvement of the courses they teach on an ongoing basis. 
Each online faculty member works with the on-campus team leader assigned to develop and monitor the 
course(s) being taught by the faculty member.”

Somewhat poorly

Very well

Unknown—no basis for evaluation

is the 'on-campus team leader' my TGL?  If so, then this is correct.  If not, then I don't really know what this 
is about.

I piloted a course and I did collaborate heavily with on-campus faculty during that process. But after the 
pilot semester, my involvement in the progress of the course ceased and I haven't felt my expertise in the 
course has been called upon or utilized.

Most of the changes I would like to make are imporvements, so I can't really make them and then it takes 
so long even when they are things that should have been made last semester that it is frustrating.

In some courses I've seen the Faculty lead very involved, and in others not involved hardly at all.

I may not understand who the team leader is and how involved they are with monitoring the course.  If the 
"team leader" is our group leader-Jonathan Hall, (which I thought there was already a question about, then I 
would answer very well.  If it is Heather Bosworth or Leah Davis, I would say somewhat well, only because I 
get ocassional updates and info from them but I dont' have alot of direct interaction with them.

Question #11 — Online Instructors

Neutral

Very poorly

Somewhat well

I did not know this was the case, and I do not know who my on-campus team leader to develop the course 
is. This would be very helpful to know.

Comment:

Online Instructor Responses:

Improvement suggestions are made to the online form,..but there doesn't seem to be a relationship with an 
on campus team leader. Team leader??

Each instructor can submit a course fix or improvement as needed

I do this very frequently and email the oncampus course lead several times each semester. I don't know 
how this is working with other courses.

I don't feel like this is working to full capacity yet. I think the structure and plan is a good one, but there is 
too much reluctance to change the course. The response is well here's what you as an online instructor is 
doing wrong, not OK thanks let fix that. The team leader doesn't have enough sway with the course 
development. There too much of a sense of it's up to the IT people who really don't want more work 
because they have too much already.

There are several improvements that need to be made in the course, but nothing has been done about it 
yet.
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15 There are 3 of us in the teaching group and we are all on campus and we meet regularly.

If My campus team leader is the person I talk to weekly on the development team than I'd say very well.  
But I don't think she is an on-campus team leader.

In very few cases is this communication working. Online teachers' voices and opinions are often the last 
considered when changes are offered. This is a very frustrating experience when the online instructor truly 
is the most invested. Too much time is spent on hierarchy and filtering out permissions rather than on 
improving the course.

There are too many people between the decision makers and the online teachers, so I never know if my 
feedback is being used or heard at all
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Question #12 — Online Instructors

Neutral

Very poorly

Somewhat well

Comment:

“Online faculty receive instructions and are encouraged to communicate regarding initial training, course 
information, instruction development, assessment, etc., through the office of the Director of Online Instruction. 
Additionally, each course has an on-campus course lead and an online instruction representative that 
collaborate each semester about the course.”

Somewhat poorly

Very well

Unknown—no basis for evaluation

This is absurd. What does the DOI know about the subject and how to assess it?

Online Instructor Responses:

Needs to have more open communication. Needs to want honestly to learn from others and to improve. Too 
much of a sense of this is great and perfect and lets not rock the boat.

I believe all of this is in place, although much of it is invisible to the instructors. The current director of online 
education is less visible to faculty than the previous director was.

I don't understand the first part of this question. I believe each course has an on-campus course lead. 
Some do a good job as leads, others are a lead in name only, but sometimes appear uninterested or 
unable, because of time, to participate more fully.

I did not know there was an "office of the Director of Online Instruction."

If this person is the same as my Teaching Group Leader then Very Well. If I am supposed to be contacted 
by an additional person for feedback then Very Poorly

The theory, again, is good, but it doesn't usually happen this way.
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Unknown — no basis for evaluation

Question #13 — Supervisors & Developers

Neutral

Very dissimilar to my own experience

Somewhat similar to my own experience

Supervisor Responses (Deans & Chairs):

Very dissimilar to my own experience

Comment:

Some on-campus full-time faculty members have expressed frustration with the course development and hiring 
processes. The Faculty Association would like to know if such concerns are representative or unusual. Please 
read the following quotes from an on-campus faculty member who has been involved in coordinating online 
instruction, then indicate how well each quote reflects or is dissimilar to your own experience:  “After creation, 
the course seems to float away into never-never land where no one is really responsible to update or monitor 
content. It’s as if once the basic content details are in place everything else about the course is technology. 
Some seem to believe that most decisions will be technical ones anyway since content would never need to 
change or be adjusted once it has been created.” 

Somewhat dissimilar to my own experience

Very similar to my own experience

It is completely consistent with my experience

This is true for many. However, inclusion of faculty leads for adjusting course content will continue to be 
implemented.

Very similar to my own experience
Somewhat similar to my own experience
Neutral
Somewhat dissimilar to my own experience

Comment:

Developer Responses (Team Leads & Online Curriculum Developers):

I constantly improve what I do in a face-to-face course.  Online has no such opportunity.  As it has not been 
studied in my discipline much, that is even scarrier.

My trust in being able to work with the online department to make improvements was betrayed. After the 
initial course was completed the policies prohited making changes. The approved improvement process 
falsely assumed "trained" student help could effectively make the changes needed. Although the student 
help was trained in technology they were not trained in the structure of the course and the content of the 
course. These issues created a huge time committment on the course lead to try and make necessary 
changes to improve the course.

I do have this same fear, however.  As we learn new techniques, we want to share, and to see them 
represented in the online courses.  There seems to be no mechanism whatsoever, unless the Online 
instructor or supervisor initiates it.
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That is exactly what has happened to the latest course I helped to develop.  I have some contact with the 
instructor, but he nor I can view or change many of the online settings.  We only find out that there is a 
problem through students who happen to be in the class and are also in our classes and we hear 
complaints.

It has been a couple of years, and I have not been allowed to modify anything about the course.

Acedemic concerns are secondary

After developing the course, I was asked to chair the Course Improvement Council where I had full control 
of any improvements to the course.

I was never told I would head a committee and commit much time each semester to the online course 
improvement.

I wish to comment on question #3 first. I am aware of no "university curriculum development and process 
standards" and do not believe they exist. If they do, no one has brought them to my attention as such. I 
agree with the statement in #4 that "no one is really responsible to update or monitor content...some seem 
to believe that most decisions will be technical ones anyway since content would never need to change or 
be adjusted once it has been created."

I am working with the online people to update the 101 course, so I know they have revision plans in place.

I created the course but haven't had any feedback about how it's going or what changes need to be made.

WE are constantly looking at updating and improving

Ditto - that's exactly what used to happen.  I think this is changing though, with the "Course Improvement 
Councils".  The problem with these Councils is that those who oversees this process are somewhat 
communicatively challenged when it comes to conveying how the system works to those involved. One 
email said "see the website" as a response to a Dean's question about the system.  How rude!  And then, 
after looking at the confusing and convoluted website referred to, the decision was made to just delete any 
email about this topic.
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Unknown — no basis for evaluation

Comment:

Question #14 — Supervisors & Developers

Neutral

Very dissimilar to my own experience

Somewhat similar to my own experience

Supervisor Responses (Deans & Chairs):

Unknown — no basis for evaluation

Comment:

“I am asked to give input on potential hires, but in every round of the process I am working with a different 
person. Whatever happens to those names and my input?”

Somewhat dissimilar to my own experience

Very similar to my own experience

The department needs to make the final decision about the hire.

Very similar, except I'm often left out of the loop on hiring.

Very similar to my own experience
Somewhat similar to my own experience
Neutral
Somewhat dissimilar to my own experience
Very dissimilar to my own experience

Developer Responses (Team Leads & Online Curriculum Developers):

I have worked with two different prople on one hire (PW and HH).

This would be a major issue

The hiring process has been very disjointed with a unusual lack of commuication

The merry-go-round that is Online education here means that there is very little, if any, institutional 
memory.

I have not been asked for any input on potential hires.

I have never been involved with a decision.

I have not been asked. Others from my department have not been asked. From my college, we found 
people teaching the on-line courses that did not have degrees in the field. So being consulted would be an 
improvement.  I think this process shows a tremendous lack of trust in the full-time faculty, and a 
tremendous lack of understanding of the process of education by the on-line curriculum development staff.

This was not my experience.

No input was asked for new hires.

I have not been asked to give input.  I was only informed that none of the candidates measured up.  I have 
this fear.  For our foundations course, it is so interdisciplinary that none of us can do it alone.  How can an 
online instructor do it alone?
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Question #15 — Supervisors & 

Neutral

Very dissimilar to my own experience

Somewhat similar to my own experience

Supervisor Responses (Deans & Chairs):

Comment:

“I am asked about how many on-line sections are needed, but I get the sense that that is being driven by 
administrational mandate and not on what is really needed. I don’t know how many times I have suggested that 
in the Spring semester our need is very low and that Fall is very high, and yet the on-line section numbers grow 
from semester to semester as if locked into a pre-determined target point.”  

Somewhat dissimilar to my own experience

Very similar to my own experience

Unknown — no basis for evaluation

Chairs are consulted as to how many online sections will be needed or deleted. This has not always been 
the case, but the process is getting better.

We have overscheduled Spring term during the past few years, and in the end we've had to slash about 20 
sections of a specific course. I hope we can get the numbers right.

Very similar to my own experience
Somewhat similar to my own experience
Neutral
Somewhat dissimilar to my own experience

The enrollment per section was greatly reduced when it was turned over to the on-line folks.  It either needs 
a greater enrollment cap per section or to creat many more sections to meet the demand.

The number of sections seems to be driven by the number of student demand

Very dissimilar to my own experience
Unknown — no basis for evaluation

Comment:

Developer Responses (Team Leads & Online Curriculum Developers):

I don't see this as different from the non on-line course scheduling. I don't think the schedulers ever listen to 
what I tell them. Things usually work out, but I don't think we seriously think through the problem of 
scheduling.

The requests we make for additional courses were not followed.

We did not get to choose the enrollment cap.

Decisions regarding adding sections of online offerings have frequently made without regard to the 
concerns of the impact on classroom enrollments. There is supposedly a policy in place that allows the on-
campus course lead to give or withhold approval on new or additional sections of an online course, but 
sections have been approved without ever contacting the course leads at all.

This also would be a major issue to me.
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I have not been asked about the number of sections needed.

The number of sections of my course have grown if and only if there were more students that needed them.
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Question #16 — Supervisors & Developers

Neutral

Very dissimilar to my own experience

Somewhat similar to my own experience

Supervisor Responses (Deans & Chairs):

Comment:

“I feel like my efforts always overlap or are being overlapped by someone and/or that everyone is working at 
cross-purposes with each other. I know everyone is trying, but the process seems too confusing.”

Somewhat dissimilar to my own experience

Very similar to my own experience

Unknown — no basis for evaluation

Developer Responses (Team Leads & Online Curriculum Developers):

I don't feel like my efforts overlap, but I do feel like the process is confusing.

The course's CIC I work with is very organized and works well together. Getting the online department to 
listen so we can make time efficient changes is the biggest problem.

I agree that "the process seems too confusing".

I am confident that the process can, and will be improved.

Very similar to my own experience
Somewhat similar to my own experience
Neutral
Somewhat dissimilar to my own experience
Very dissimilar to my own experience

The process is broken.

The process is confusing.

Sometimes the tail wags the dog

Amen. I cannot figure out what is happening. Whenever I ask about updating the course, I am told 
"someone else" is handling it now. I'm never told who, exactly.

For me the roles seemed pretty clear, and any miscommunication was cleared up quickly by simply asking 
a couple of questions.

Unknown — no basis for evaluation

Comment:
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Some faculty have suggested that many departments already manage adjunct faculty and that the university 
should consider bringing online adjunct faculty who teach in academic programs into the structure of the 
department itself. In other words, online adjunct faculty teaching the history, physics, or business curriculum 
should become adjunct members of the History, Physics, and Business Departments, respectively. Would this 
approach be  

Somewhat unhelpful

Very helpful

Unknown — no basis for evaluation

I don't know about other departments, but there is no way we could oversee that many instructors. Has 
anyone considered that all the effort spent on compulsory online classes takes away from the quality of our 
face to face instruction? I'm afraid we're becoming jacks of all educational trades and masters of none. Are 
we becoming so good at "change" that we are becoming incapable of sustained effort?

That is a possibility. It might become unwieldy when you have 100 more adjuncts to supervise.

This process may create an administrative nightmare initially, but eventually this might be a huge blessing 
to the university.

That will represent A LOT more work for Dept. Chairs!  I would like to see the business-end of the equation 
handled by the online folks and the content end handled inside the department.  Online faculty should be 
members of department teaching teams, but department should not have to process all the paperwork, etc. 
for hiring & firing.  They should, however, have input--based on information provided by the online 
administrative team--to hiring and firing.

Supervisor Responses (Deans & Chairs):

Question #17 — Supervisors

Neutral

Very unhelpful

Somewhat helpful

Comment:
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Much more effective than current practice

One faculty member proposed the following model specifically for Foundation team leader responsibilities, but 
many of the same principles could also apply to department online curriculum developers: 1. Oversee, manage, 
organize, revise, update course content—on-line, face-to-face, and hybrid courses—after initial course creation 
(with advisory input from team members); 2. Advise and approve (not just advise) hiring of on-line or adjunct 
faculty (employment search and actual hiring still done as in the current model through on-line area); 3. 
Oversee, manage, organize, revise, and update on-line delivery (IT people would still advise, provide 
instruction, and perform technical changes but would not control content or methodology. On-line teaching 
group leader would still advise but not control); 4. Oversee and manage section numbers on-line, face-to-face, 
and hybrid; 5. Serve a three to five year term with load credit given each semester. Would this approach be 

Somewhat less effective than current practice

Much more effective than current practice

Comment:

Question #18 — Supervisors & Developers

No opinion

Developer Responses (Team Leads & Online Curriculum Developers):

Much less effective than current practice

Somewhat more effective than current practice

I guess if someone wanted to. I didn't get into the academic teaching world to watch message boards.

Creating this kind of a system may cause the team leader and a department chair to be at cross-purposes 
with each other.

Supervisor Responses (Deans & Chairs):

Somewhat more effective than current practice
No opinion
Somewhat less effective than current practice
Much less effective than current practice

Comment:

We need online teachers as part of our team for inservice and feedback.

This would be better because right now the faculty member that makes the course is immediatly divorced 
from the course when it goes live. There is no feedback. So the full-time faculty can't tell if what they create 
actually works. We don't get better at doing our job.

I am very concerned about adapting and improving online instruction once it has been developed. I believe 
we should have a system in place where the development process is more transparent and many teachers 
can review the product being developed and offer suggestions. Then, after development, I would like to see 
a similar process where courses are easily accessed by teachers with expertise and good suggestions 
could be easily adopted.

While there is a risk that faculty could Shanghai the process, it would allow the course to follow best 
practices for the discipline.
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Content needs to be controled on campus - accreditation factors apply to some programs such as nursing

Again the tail seems to be wagging the dog

If the team leader could do all this fulltime instead of teaching at 3/4 full load, it might work.

Amen!  Suggest it!  Do it!  The automotons that work in Online Course Improvement have no content 
expertice, and in many instances, screw up what used to work.

The course I developed was not part of the Foundations program. However, I do feel that I should have 
been allowed to teach the course online once and that I should have been allowed to interact with the 
online instructors who were hired (which I was expressly told not to do).

There seems to be a lot of confusion as the how the process of content development and revision for on-
line classes really works

Much better, since final curricular hiring decisions would be made only by experienced professors trained in 
the content areas involved, whereas technical deployment would be made by persons trained in technical 
deployment.
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Question #19 — Online Instructors

Neutral

Very unhelpful

Somewhat helpful

Online Instructor Responses:

Comment:

Several individuals and organizations have suggested plans, experiments, or proposals for changes to the 
processes and structure of online instruction. According to your own experience, please evaluate the potential 
usefulness for each of these potential changes.  The Academic Office plans to establish online faculty mentors. 
This would involve online/on-campus relationships for all online instructors, not just teaching group leaders or 
course improvement council members. The mentor would be an on-campus faculty member who is available to 
answer content related questions about the course.  

Somewhat unhelpful

Very helpful

Unknown — no basis for evaluation

I think this would address some of the problems I've mentioned. This online/oncampus person needs the 
time and the power to implement change to course curriculum during the actual semester at hand. It's too 
hard to say to the students, "Yeah, that's a good point and a real problem, but I can't do anything to help 
you. Sure, we'll make it better in the future. But right now you're just stuck."

It would be very helpful to have an answer key for exams & quizzes showing where the information being 
tested was taught in the course content.

I like the concept here, but I don't think that online faculty should be kept behind the Curriculum Dept 
firewall where every little tweak or fix must run through a course developer. Online faculty need greater 
flexibility to make small fixes whenever appropriate.

I believe the teaching group leaders are sufficient support.

That may be helpful if implemented properly.

I think too much faculty involvement and mentoring can get tiresome when I am trying to do my job as a 
teacher and meet student needs.

I have heard a lot of negative feelings expressed from on-campus faculty toward the idea of online faculty -- 
with that attitude, I'm not sure a mentor relationship would flourish.

It could be cumbersome with Course Leads, TGL and the addition of Faculty Mentors. Seems to me to be 
too many different points of view.

I feel fairly confident and competent as an instructor.  My concern is that my every move or lack of such 
might be scrutinized and micro managed.  Thus risking impingement on my own sense of ownership of my 
responsibilities as an instructor. of the job
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Online teachers do not need another required meeting. If this can be implemented in a way that provides 
help but doesn't require online instructors to go to another meeting or fill out another form, it would might be 
helpful - but another person supervising is NOT what online instructors need.

This is what is missing!!! That would be great!

Too many layers-- administratium seems to alway acquire mass

I've had course leads that are very engaged and helpful and others that are not. As long as the individual 
was helpful and available, I would take that. Many of the online instructors have 10-20 or more years of 
teaching/professional experience. many have PHd's. Most are very qualified and just need to be given the 
chance to work and function w/o too many outside restrictions. They are trained on the BYUI mission and 
learning model and are being supervised by their peers and others. I would say I'm unsure about this 
proposal. The biggest problem I've seen with courses is not with the online instructors not understanding 
content, but poorly conceived assessments that trip up students and were not created in a careful/concise 
or fair manner. I think a system-wide reload on course assessments and delivery methods would be helpful. 
I think every course needs to be updated, at least every few years with new slideshows/movies. There is a 
shelf life on every course. Having an online faculty mentor and the online instructors work together to 
improve the courses would be helpful.

It will depend on the trust factor between the adjunct and faculty member, and it needs to be academic not 
church focused.  This could also turn into more busy work and attendance at superflous meetings if not 
properly done.

The teaching group leader can make the contact and link to us saving multiple meetings and inconsistent 
feedback. I would rather just be part of the deparment meetings as their equal.
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Question #20 — Online Instructors

Neutral

Very unhelpful

Somewhat helpful

Online Instructor Responses:

A few departments have experimented with inviting online faculty to their department meetings. Would this 
practice be

Somewhat unhelpful

Very helpful
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Do you agree with the following statement: “I feel I have a clear understanding of the overall direction of online 
learning at BYU-Idaho.”

Somewhat Disagree

Agree

Comment:

Question #21 — Interested & Uninterested Faculty

Neutral

Disagree

Somewhat Agree

Unsure of the desired use of online for on campus work

IT's direction and my direction parted ways about a year ago

Faculty Responses (Those Interested in Teaching Online Courses):

Faculty Responses (Those NOT Interested in Teaching Online Courses):

I feel like the online initiative is being rammed through with little regard for the view of many of the faculty.

I feel like the online instruction is completly seperate from our department.

Your options are too limiting. What about including: "I would like a better understanding"?

The strategic direction regarding online is still a little fuzzy to me especially in a highly technical discipline 
where hands on lab experiences are critical.

I have had little exposure to online learning.

One of my courses, that only I have taught in the last five years, is being developed into an online course. 
Because I am a one-year hire, I will only be advising the process, not the lead.

Are we looking to lower the amount of sections we need to teach on campus by offering more courses on-
line?

I will soon be involved in developing an online course. I do agree that offering online classes to our students 
is important.

I have not taught an online class, but for enrichment I have taken some, and finid they are more akin to 
home study courses.

I see a need to learn of online and the actual benefits to eduction

I don't know what they do or how, and what validation criteria they meet

I think there is a disconnect between our department and what is going on online. We want more input!

My experience with online learning is so limited and my viewpoint so narrow that my input will be of little 
value. I am a proponent of the concept but a novice with its application.

I disagree with the direction of online learning; it should only supplement, not be a substitute for classroom 
instruction.

The University seems to have an agenda that is often not discussed with the Faculty.
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Though my understanding is peppered with a certain cynicism about cost-saving and the dominance of an 
efficiency model over academic ethics.

It's like a gernade exploded in jello. It's all over.

I am philosophically opposed to online classes.  They are a cheap way to move a large number of students 
(especially remote students) through a class but they are not the equivalent of a non-virtual class instructed 
by a living, breathing, improvising teacher.  Online classes are part of a "business model" of education and 
do not represent the best way to instruct students.

It is a mystery (Charley Brown)

Somebody's not clear on this, however, because students and faculty both report a lot of variation in the on 
line learning experience.
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Question #22 — Everyone

According to your experience or viewpoint, what processes and structures for online learning are working well?

Supervisor Responses (Deans & Chairs):

The support from the online development team is generally good.

Fixes are made relatively quickly.

When I was asked to serve as faculty lead for a new online course, the curriculum development person who 
worked with me was very helpful.

It is giving more opportunities to students.  I appreciate the potential it has to educate far and wide.

I really don't know.

The entire concept of and need for online learning is critical to the future of BYU-Idaho and the goal of 
reaching out to more students. Evaluations results are improving. Almost everything about the online 
program is getting better. That doesn't mean there are no problems, but it is improving.

The folks in the Online department seem very motivated to make their program as good as possible. To be 
honest, though, I don't understand Online as well as I should.

Very dedicated and capable online curriculum development team.  I enjoy working with them.

The course development is working pretty well.  The online folks have good access to resources and the 
ability to marshall those resources so that things get done in a timely fashion

Based on the student evaluations, the students seem to be having a good experience--though I'm not sure 
how to interpret that data.

Developer Responses (Team Leads & Online Curriculum Developers):

Technically most of the mechanics we do well.

The amount of assistance available for curriculum development and course building in creating an online 
course are fantastic.

I don't know because once something goes on-line there is no feedback to tell me if it worked.

From what I have heard another faculty person state - the current curriculum development teams are 
working fairly well.

I suppose the administration would say they are on a "steady upward course."

The entire experience from development through implementation and maintenance has been a disaster.

Solid courses are developed and brought on line in a timely manner.

We have dedicated online instructors who give good feedback to help make the system work.

The students are benefiting from availability of online courses.  However, I think many students are 
unprepared for the rigor of the courses.

Students who succeed really do learn to work independently, and to read.

The instructional designers that we have worked with have been excellent.
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The basic process of working with an instructional developer was great.  Daren Olson worked with me and 
was terrific to work with.

The expertise of the computer people is great.  It is nice to be able to describe to them what you would like 
to do, and let them find a way to do it.  Also, I enjoyed the first semester "pilot" process.  We met briefly 
each week and had a phone conference with the teacher.  We resolved many issues and got a lot of good 
feedback that way.

Courses are being developed

Little by little, the online administration is fixing some individual problems as they arise, but there are more 
holes in the dyke there are fingers to plug them.

Overall, I think that the Online administrators are trying their best to incorporate ideas from full-time faculty 
who have helped design the course at the start. They have taken our recommendations fairly well when it 
comes to streamlining the refinement process of the course.

Since we still have much of the control within nursing it is working fine.

The hiring process.

Faculty / Department development and oversight

None. Based on my experience, our online program is an unqualified disaster that is harming the fragile 
"reputation" of our university

Having online adjuncts works well.

Hmmm. It's nice that so many resources were dedicated to the new programs.

Development and administration of online course done by  faculty teaching the course

I am hopeful that the satellite center idea will develop over time

When the course developers put much of themselves in the course, it tends to go better for the students.

We need the courses, and students seem to be taking them.

I currently participate in a weekly telephone consultation with the instructor and the two Online Curriculum 
(experts). It appears to be working quite well for the most part.

The resources given to me as I develop the online class are amazing.  I would never come close to 
developing this class without the help from online learning.

All can be improved but it is nice that we are moving forward

Online Instructor Responses

I really like the I-Learn program. It is very teacher friendly and easy to use.

The class is very well designed.

I do appreciate having a teaching group leader. However, I have had different levels of involvement from 
different group leaders. Their level of participation in online meetings makes a difference to feel contected. I 
believe the courses I have taught have generally been well organized, and I feel much more connected to 
my students than I thought I would be able to doing online teaching.

For the most part, the students seem to be really enjoying the content.
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I would like to see us spend less time developing courses from scratch. There are great resources available 
that publishers have put time, money and expertise into. They way we are doing it now is like saying we are 
not going to use the expertise of a published text book. The faculty is not paid enough or given enough time 
to write their own text books. Nor should they because they don't have the level of expertise that published 
authors have. Similarly, developing the courses from scratch requires more time and expertise than 
individual faculty have. There are great resources that publishers have developed based on a lot of national 
an international feedback. These resources often cost less than a text or are included with the purchase of 
a text. They would not be a financial burden to the student. Most of the ones I have looked at are very 
dynamic trying to reach a broad spectrum of course objectives. So they could still meet the needs of our 
courses. We haven't taped into these resources well. I think it's foolish to not use more resources. We need 
to learn from others outside of our university.

I really like the way the courses are designed and the content is consistent between all the online sections 
of a course.

The slightly freer structure allowing themto work within their pace each week. 

I like the weekly online instructor newsletter. I also like the teaching group leader set-up; I know who to go 
to with my questions.

Teaching group meetings. The courses that I teach are amazing. They are well thought out, well planned 
and very educational.

I like that students can access my comments, podcasts, announcements and emails all the time. then they 
don't lose information

My teaching group leader has been very supportive.

Training, assessment, teaching groups, course variety.

The lessons do a great job of building on one another to help the students increase their understanding.

The faculty member on campus who is responsible for writing the lesson content for my class has done an 
exceptional job.  The assignments the students post each week are well designed to teach the needed 
principles in a manner that requires some in depth exploration on the student's part, but also provides 
example and instruction on how to accomplish the work.

The introduction to course and having groups.

I particularly enjoy the format and flexibility of online learning and teaching. The course instruction without 
having to develop the course is great as well.

Being progressive in online learning is working well. Teachers who are committed to successful student 
outcomes are crucial to online learning.

the help desk

Course development and Teaching Group Leader meetings.

The grade book and overall set up of the class is great. Easy to work with and navigate through.

The learning model works very well, and I feel the students can learn well using the model.  I like the 
teaching groups and how they build relationships within related courses.

I really like the structure of the courses that are set up.  I think that the course is rigorous and beneficial to 
the students growth.

The overall organization, the students appreciate the consistency within each week.

The initial training seems to work well.
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I enjoy the teaching group experience. I liked evaluating myself and the course each week for my group 
leader because it helped me see what needed improvement.

Somehow online instructors need to be notified when students add and/or drop their courses. It would seem 
a fairly implementation into the computer system that when a student drops -- an email is automatically sent 
to the instructor with whom the change is taking effect.

TGL groups are working well.

I feel the way the lessons are organized, the concepts and principles of basic drawing are being 
communicated.

one of the courses I teach online is working very well.  Another one is out of date with exam answer keys 2 
years old and the actual exam has been changed and updated.

I think that the teaching group structure works well.

In my experience, it is the students that make the online class successful.  The processes and structures 
are in place, but the students are the best part of the online teaching experience and its success.  For the 
most part, they are involved and energetic about learning.

I loved the training I received prior to teaching, and I love the pre-semester checklist

The technology for delivering the actual content and for carrying out live classes using Adobe Connect 
have been working very well. BH seems to be a great upgrade and overall, I think that the online classes 
are being improved and that students are have positive experiences.

Working with someone directly on the Curr Dev team, has been very helpful.

Teaching group leader

In the courses I have taught, the learning activities and content have been excellent.

Teaching others what you are learning is working well.  

The group lead and the course lead system work very well. It's nice to have a contact who can directly help 
in course administration and problem solving.

We have finally gotten to the point of using Brainhoney and not changing lessons every semester.  This has 
lessened what was previously an unreasonable time committment..

I love how the learning model is incorporated to the course.

Student around the world can take a class at BYUI

I appreciate that the course content preloads on I appreciate that the course content preloads on 
Brainhoney and that we can guide students through our Instructor’s Corner. I appreciate that the rubrics are 
attached. Student self-assessments are extremely helpful and important to my grading. Discussion boards 
and much improved since they are instructor graded. I enjoy my teaching group leader and cohort of 
teachers.

1. Online community and focus on students in BYUI classrooms gives students a better online experience

I like the goal of collaboration between online and on-campus faculty

Fixes' for technical problems are typically fixed quickly- thank you! Support from others currently teaching 
online is helpful. Students can post their picture so it shows up with each assignment you grade- helps 
instructors get to know the student a little bit better. The dashboard view in BrainHoney that allows you to 
see at a glance what is waiting to be graded.
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I was an online instructor, but now I am actually in the department full time and am looking at the online 
courses from a different perspective.  I am working with a team of developers who are taking time to learn 
more about what is required to develop a course where learners can thrive and learn deeply.  I'm excited to 
see this team talking with people from online learning, currculum development and other resources.

Don't know

For the most part, teaching groups work well and build a sense of community among online instructors as 
they meet together on the average of two times per month. Online administration reaches out to online 
faculty.

Teaching groups

Faculty Responses (Those Interested in Teaching Online Courses):

I don't know enough about it.

Content Delivery, testing, research, hybrid experiences

Accessibility for students.

Really haven't heard too many good things from the other on-campus faculty members that I've talked to.

Neither the instructor or the student is having an equivalent experience as a face-to-face class.

I have no idea since there's no data on it, or at least I haven't heard if anything is being measured apart 
from whether or not 'people like it'.

BrainHoney development povide a good framework for online learning.

Much more support for the development of online courses

The so-called Legacy classes worked well because students could work independently, across time zones. 
The new courses are very difficult for students to manage because of the group interaction required. They 
are also very labor intensive for the instructor in ways that are not very fruitful.

The rapid course development.  I guess that is good.

Full-time faculty develop the courses. I have no question our courses are rigorous and demonstrate good 
teaching. Selecting new teachers is always done with department approval, which is a strength. Also, the 
minimum standard of a master's degree is higher than all the recent grads and BA only adjunct in face-to-
face classes. I also feel the training new online teachers must commit to gives our online learners higher 
quality teachers than some of our adjunct hires.

Who develops the course, piloting, teaching online and on campus at the same time, using different texts if 
necessary.

The flexibility it allows students and faculty in location, time, and facilities.

The online classes are reaching a wide range of students.

When a librarian is involved, the resources are more likely to meet Digital Rights law.

It's cheaper and gives students flexibility and opens up more spots for students on campus.

Don't know.

The development process is working.  Having served on a development committee for a foundations online 
course I felt the process is sound.

I can't answer this question at this point.

None of them are working well.
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Dissemination of information.

Read Clayton Christensen's book, Disrupting Class.

Not enough experience to know

Can't comment

Enthusiasm, rigor

I don't know enough to comment.

Not sure.

I haven't heard too much good about it.

I have not really been told how online instruction works.

Synchronous learning

I have heard that it is reaching more students who are off track

They have good people who are trying hard to make it successful.

It is very available for Foundation courses and some of the other lower division courses.

Serving more students. Using off campus people to teach courses.

The move away from old-fashioned correspondence-type courses.

Not  much of anything I hear from faculty or students is good but I have no direct involvement so I cannot 
comment

support people can assist--most of our dept developed courses before there was specific direction & 
assistance

someone far away can be a student here at byui

Hmmmmm.   Students can jump through hoops at a distance rather than jump through them in a poor class.

none of them.

Many classes are working pretty well with continual updating and revision.

Content is usually provided by faculty, but even then the chosen faculty are sometimes hardly those who 
ought to be generating such content, inasmuch as they are neither the finest faculty nor those who a 
department would select as its representative for content of any sort.

Access to more students.

I knonw a lot of people (and a lot of money) are being exercised in this effort. I believe most involved are 
putting their best efforts into it.

I haven't heard anything too positive about our system.

Faculty Responses (Those NOT Interested in Teaching Online Courses):

I don't know enough about it to comment.

No experience

Online courses work ok for GE-level courses that use multiple choice tests to measure knowledge gained 
from reading material.

no information to answer
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Question #23 — Everyone

According to your experience or viewpoint, what processes and structures for online learning are not working 
well?

Supervisor Responses (Deans & Chairs):

The course designs seem to be driven by some online dept mandate and not by the department or faculty 
ideas for how to teach concepts, skills, etc.

For me, the core problem is that the online learning stuff assumes that all teaching is content delivery. They 
will probably bristle at such a comment. But it's clear that the model being used assumes that all someone 
needs to teach is a bunch of activities and a willingness to read blogs. I wish someone would realize that I 
wouldn't want a teacher who's ok with not designing his or her own course. Would the church ever move 
the teaching of the Gospel to online? Is there not something about being sent "unto" a people?

There are no accomodations for students with disabilites.

We need a mechanism for faculty leads to be able to make changes and/or corrections more quickly and 
without so much red tape. But, as with most of the concerns with online learning, I am confident that these 
issues are being addressed and will be corrected and improved.

At times, I think some communication breakdowns occur. I worry that we've created too many sections of 
certain courses and then we end up with faculty who need to take a three-credit leave.

hiring, feedback, updating of curriculum.

Team leads and department chairs are often not included in the hiring process and rarely see evaluation 
data.

Developer Responses (Team Leads & Online Curriculum Developers):

No proctored exams is a concern for me.  Regular instruction has been studied in my discipline for about 4 
decades.  We are learning what is effective and what is not. Online instruction has almost not been studied 
in my field.  To expect to be effective without that work and study is contrary to the laws of heaven.

Not enough consistency in the process depending on who you work with. Not enough sharing between 
faculty course builders of ideas and best practices.

All I can say is what I hear from students.  The current program does not provide any feedback to the 
professor who designed the course.  I hear lots of problems with the brainhoney software. I hear that 
meetings are not effective.  I hear a feeling that students are on their own.

The biggest issue is the improvement process. The current system is not time-effective. The improvement 
part of the online department has a high level of distrust for the faculty and tries to micromanage every 
detail. The current policies hinder quality improvement.

I have no feedback available on the course now.

In the courses, group work is not working well.

I don't really know if it's working well; I assume it is.  I'm a bit worried that I am responsible to oversee 
processes I don't really understand.  I don't actually teach the online course I helped develop.  I don't even 
want to look into it; I have enough and too much work to keep on top of the coursed I actually teach.
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Technology and the technocrats seem to be the real boss of online curriculum development, rather than the 
expertise and pedagogical experience of the faculty.

There seems to be the opinion that all courses can fit into the same structure and template. This is not the 
case. In addition, the process to get corrections and changes made is too difficult. It seems we have to 
convene a "course improvement council" meeting just to get a date changed. There is no coordination of 
the changes with the course lead. Decisions about implementation are made by students without review or 
discussion with full-time faculty.

I wish there was less of a monolithic approach to online development. We default into one production mode 
so quickly that there is no opportunity for experimentation with alternate models that might produce 
powerful alternatives. The online development plan is too defined for my taste. We should be able to 
develop the same course in different ways, experiment, and then compare. I feel the current system locks 
us in so quickly to one format that we cut ourselves off from many insights and advances we might obtain 
with more flexibility.

The online department does not listen to concerns. They do not try to resolve issues. They hide behind 
policies which hinder the quality improvement process. Communication is a big issue. It takes too much 
time to make small improvements. Meaningful improvements are impossible.

A more rapid response to course improvements could be made if one online instructor (course lead) had 
editing privileges in BrainHoney.

Student interraction.  It requires too much coordination to make it effective. Other types of interraction are 
ineffective, and busy work.

Communication, once the course has been created and is being delivered, about how the course should 
evolve both in terms of content and pedagogy is lacking.

The revisions of the course and hiring of instructors.

Problems in courses are not being fixed as quickly as needed

The deep problems include: 1) The online administration established a few years back incorrectly assumes, 
without hard evidence, and indeed, contrary to all soft evidence at BYUI, that the full-time faculty is hostile 
to the mere existence  online courses, and this taints the entire administrative philosophy; 2) The 
administrative system as it has come to exist, is driven by a policy designed to deliver extremely 
inexpensive courses intended to take advantage of an anticipated enrollment increase, not by educational, 
curricular, or other educational concerns; 3) Technical staff sometimes brings inappropriate pressure to 
bear upon full-time faculty charged with course design to abandon certain testing methods, or to select a 
less-expensive, but arguably inferior, textbooks, or no textbook at all; 4) The online administration appears 
to have wrongfully adopted and apparently seeks to implement a philosophy that "zero-cost" education is 
the same things as "lowing the relative cost of education," and sometimes bring inappropriate pressure I'm still a bit puzzled just how the determination is made about new online sections being added.  Perhaps 
the breakdown in communication is between the dept chair and the course lead in terms of the numbers of 
new hires and the quality control?

The course improvement process. The feedback on improvements is delayed to the point that it is very 
difficult and often impossible to implement changes for the following semester. Example: feedback coming 
from spring semester is implemented in the design of the course for the following winter semester.

I need more say in the size of the courses or number of sections offered. I get no feedback so I don't know 
what changes to make.

Communication from the Online Department to the Individual Departments. Navigation by the students and 
Instructors within the actual courses is "cumbersome and confusing" AT BEST
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The quality is the primary issue.  Students don't want to take the online sections of our courses because 
they know full well that the online courses are not up to the quality standard of what we have in the 
classroom.  Once the classes are set up, we hear very little more about what is going on and have almost 
no contact with those that are teaching the course online.

Almost everything. Almost nobody wants these courses. Parents and students don't want them. Most 
faculty don't want them. Most people look with dread at online courses.The broader culture rightly sees 
online classes and degrees as less vaulable than traditional degrees. Why is BYUI pushing so hard to give 
people inferior degrees and educational instruction that they don't want?

I see two big problems. First, the courses are developed by full-time faculty and then immediately passed 
on to adjuncts. So we have people teaching courses who didn't develop them (limiting their autonomy and 
investment in the courses), and we have people developing courses who will never teach them (limiting 
their investment and removing significant opportunities for the faculty who develop courses to update and 
revise them).
Second, there's very little institutional support to revise/update a class after it's been developed. I was 
asked when I was pre-CFS to develop an online course, which I did. Now, I feel like I'm supposed to 
maintain and update this course over the next thirty years with no institutional support--no leaves or 
incentives or anything. This is just one more thing I'm supposed to do, and worse, there doesn't seem to be 
any relief from it. Because I developed an online course, I'm eternally locked in to its management. This 
makes me envious of faculty who don't have this indefinite responsibility.

The instant fossilization of online courses is inexcusable.  The Course Improvement Council system as part 
of Online Course Improvement is convoluted, confusing and horribly inefficient.  I wanted to make a few 
simple changes to the online version of the Course I was team lead of, and I had to: 1) Call a Council 
Meeting; 2) Create an agenda; 3) Schedule an Adobe Connect meeting; 4) Discuss the changes with the 
online instructor; 5) Take notes of the meeting; 6) Summarize the course changes; 7) Submit the course 
changes to the Online Quality Assurance/Big Brother Group; 8) Wait to hear back from this group; 9) 
Approve the changes that I suggested in the first place; 10) Write up a document explaining how to 
implement the changes on BrainHoney; 11) Convey the implementation orders to an Online Course 
Development student (who changes from track to track); 12) Wait for weeks to see if the changes were ever 
put in place.  I spent hours and hours and hours working this time-wasting system just to change how a few 
quiz questions are graded!  There were a few other changes we made, but it took SO MUCH TIME!  This 
Course Improvement system may work for huge online courses with hundreds of instructors, but for my 
course, with 1 or 2 online sections, I felt like it would take SO MUCH TIME just to make minor adjustments, 
that it wasn't worth my time to improve the course.  So, this system is a mess!

I get impersonal emails from the Online Course Improvement folks as if I were one of their employees.  I 
get the feeling from them that I am accountable to them, that I report to them, and that if I don't do what they 
want me to do then I'll be in trouble.  The last time I checked, full-time faculty were not accountable to the 
Online Course Improvement "Department."  Yet this is the distinct feeling I get from them.  They put 
pressure on me as a team lead to get things done.   "Go see the website" to figure out how this system is 
supposed to work.  "We're here to help you" means that the people who actually developed the online 
version of the course have no simple way to improve the course in the future.  There are even instructions 
on the website on how to write an agenda for your online course improvement council meeting!  I have 
probably wasted somewhere in the neighborhood of 30-40 hours of my precious time dealing with the 
bloated, inefficient bureaucracy that is Online Course Improvement over the last year alone.  And my wife 
wonders why I'm never home...!?!
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Online Instructor Responses

There has been a few links that have not worked, but the help desk has been quick to repair them.

Don't like the fact that you can't grade from the discussions and you can't attach files when in the grade 
book application and are making comments about the student's work. One needs to have both the 
discussion and the grade book open in order to grade and to provide feedback. Way too difficult.

Don't even get me started! When I was developing the course, the myriad charts I was asked to complete 
were mind-numbing. Then it was hard to get the online people to agree to try some of the methods I 
suggested (though they ultimately did agree--and they said the "unusual" approaches worked just fine). 
Being reprimanded for sending an e-mail to an online instructor (who had written to me with a question) 
was startling. Let's see . . . I do not currently have access to the finished course. That's less than helpful. I 
do not know who is in charge of the course at present--though I have repeatedly been told that it's not me. 
The funny thing is, the student workers in the online area write to me at least a few times a semester to get 
help with making modifications to the course. Go figure. Frankly, although I am frequently informed by the 
online people that my course gets excellent reviews, I feel very detached from it.

I have not encountered any problems

I am very concerned that decisions are made for technology reasons, not academic reasons.  It is an open 
secret with students that the online courses are not as rigorous.

When the course is created to be very distant from the personalities of the developers, the students feel 
that and don't respond well.

There is a disconnect when the class is turned over to the online development team. I don't know anything 
about the courses I have written.

I was very disappointed that I was not able to add more of the items myself. I had to go through someone 
else to recreate something I had created and used before, creating considerably more work for myself and 
others. Not an efficient means of creating and changing modules and items in BrainHoney.

The decision process in the department and the decision process by online learning don't always line up - 
which causes problems in the development of the course.

managing course content and delivery. follow-through with the hiring process. allowing some flexibility from 
course to course in on-line delivery platform (for example, proctored exams when needed, more or less 
group work from course to course).

This system HAS TO CHANGE!  When I went to propose the minor changes to the online version of the 
course, I asked if the Online Course Improvement people could just send one of their consultants/worker 
bees to my office so we could make the changes.  Well, yes, but you have to run it all through our system 
before you can fix the spelling of that word! YOU MUST SUBMIT YOUR SUGGESTIONS FOR 
APPROVAL!  YOU MUST WAIT FOR APPROVAL!  YOU MUST DESCRIBE HOW TO MAKE CHANGES 
TO BRAINHONEY!  YOU MUST LET SOMEONE WHO DOESN'T CARE ABOUT THE COURSE MAKE 
ALL THE CHANGES!  If you can't tell, I've really had it with this system.  And instead of improving online 
courses, at least in my case, this whole system just stifles innovation, prevents innovating, and turns the 
faculty off from ever wanting to be involved.  When I shared these concerns with my department chair, he 
said "Oh, those Online Course Improvement people?  I just delete anything I get from them.  That is such a 
mess."  When I talked to one of the deans, he indicated that he does the exact same thing.

I get the sense that the purpose of Online Course Improvement is good; they want to help and make things 
better.  But the bureaucracy and red tape that they have created means that any involvement with Online 
Course Improvement on the part of the faculty means hours and hours and hours of frustration, wasted 
time, and run-around.
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Perhaps I do not have enough experience yet to fully understand how course improvement occurs, but I 
feel that the course I am currently teaching could use an entire overhaul. I feel that the course improvement 
should not just be based on instructor's opinions, but on some type of outcome of student performance.

The fact that online teachers cannot change things when something is wrong: a page number reference, a 
due date, outdated references to material that isn't used in the course... Sometimes it takes a long time to 
get problems fixed in a timely manner when they could be easily fixed by an instructor-- or at least by a 
TGL.

An online instructor's ability to meet the student needs during the current semester.

Some processes for change or improvement seem cumbersome, but the result has always been positive 
and improves the course.

Group work where the students must coordinate their schedules to meet live with each other.

I think requests to add classes should be sent directly to online learning instead of to the teacher and then 
to online learning. It would be great if we as the teachers had the ability to change things in our course 
without going through a long process and approval. I love teaching at BYUI but sometimes it feels like we 
are not trusted to make simple corrections and that can be frustrating.

there is not time between the start of the assignment, and the due date to suggest fixes or restarts. I have 
to grade student work without the ability to tell them to "fix this"

The exams are very difficult- too difficult in some situations.  The questions are too specific or written in a 
confusing manner, and they are the source of great frustration for the students.
There is also disagreement among the students about the helpfulness and necessity of weekly online 
meetings.  Some find them very helpful and informative, others consistently give the feedback that they are 
taking online courses for the flexibility and don't want to have to meet together.

Office hours. The concept of office hours doesn't, and shouldn't, apply to online instructors. Online students 
contact their online instructors at any time---they don't use office hours. Requiring office hours of online 
faculty is an unnecessary burden on their time.

I think overall things are going well.  I struggle with students who don't have the right equipment for an 
online class or refuse to learn brainhoney and  expect that to be a valid excuse.

Peer evaluations are not usually helpful, because students don't want to offer suggestions for improvement, 
partly because they only want to say nice comments to their peers, and partly because they don't have 
enough knowledge in the subject to understand what needs to be done for improvement in a peer's work.  
They don't answer the suggested questions when evaluating a peer's work.

More introduction should be done on the pathway program. The groups are good, but it would be helpful for 
all groups to be teaching the same course. Also, the fix and improvement seems to not be as responsive as 
they used to be.

The expected glitches in the courses are a source of frustration at times however I am able to adapt my 
teaching style to the frustrations.

Online instructors are not give much academic freedom in their classrooms. Students are comparing online 
classes with campus class (in which teachers design their own courses). There needs to be more 
personalization in online classes.

being able to make individual class changes

Once leaving the pilot stage the process for making minor changes is cumbersome and not always 
successful.
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This maonly deals with the due dates that I see vs. the due dates the students see. Some students have 
said that the due dates I give them (which are from the due dates I see as the instructor) are different from 
what they see.

As an online instructor, sometimes we feel left to fend for ourselves on some issues.  I'd like to feel more a 
part of the college.  Not sure how, but it would be nice to feel more a part of the organization.

I have had a little trouble with my course being BYU-Hawaii students.  Though I have thoroughly enjoyed 
the course, I think that there are several things that I have submitted to Heather Bosworth that would help 
iron out some issues.

I hate the Ilearn system. It is riddled with bugs and hard to use.

Due dates seem to be an ongoing issue; however, students must realize they will never have their ideal due 
date and must prioritize their time to accomplish tasks.

Technical issues seem to be pervasive and the fix times seems to be slow.

I think students wanting to take an online course should be required to take some kind of preparation 
lesson before jumping into their first online learning experience. These students are coming into the course 
with absolutely no hands on experience and it is time consuming to hold hands and walk students through 
sending an email, etc.

The course needs to be worked on.

The course improvement process does not always produce the needed results

There are many art students who are basically visual learners.  Consequently the requirement to read the 
lesson materials proves to be a challenge for some.  Not that they cannot read, but rather that at times it 
feels like it is a burden that they would rather not deal with.  There are times when I feel I can see evidence 
of this in the assignments that they turn in for grading and evaluation.

online group assignments are frustrating for students

Sometimes getting fixes through the Course Improvement Council is a bit circuitous.

The inability to fix minor course errors in BrainHoney is a constant problem and the most confusing for the 
students.

Computer issues with brainhoney have been a slight problem

I don't like that I work through my teaching group leader for course fixes instead of going to Curriculum 
Development about it, and I don't like that I can't make fixes in my own classroom, like I could in I Learn 1.0. 
My students hate the discrepancy between the due dates I give, and the dates incorrectly posted in our 
class.

Assessments. We need to train the developers of courses (often oncampus instructors) on the dos and 
donts of writing a test. Most have never had any training on this and too often I see rushed/poorly 
conceived assessements. These need to be fixed in most courses.

Entering grades is killing me, it takes at least 6 hour a week simply to do grades.

sometimes there are just to many links/clicks to get to everything, streamlining or simplifying the process 
would be nice

the process for suggesting and making improvements is too lengthy and opaque.  Especially in 
BrainHoney, where we cannot make any changes at all, and minor problems crop up and take a long time 
to resolve.
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I believe that the group meeting experience is very effective for about 40-60% of the students in my 
classes.  However, within every class I teach, there are a percentage of students who have chosen online 
learning for one reason . . . because their schedule does not accommodate regular meetings.  For these 
students an additional method needs (must) be developed that accommodates their schedule rather than 
forcing them to accommodate the classes inflexibility and meet weekly with their group (or be punished with 
poor grades).  Discussion boards or emails or some other method needs to be develop for them to meet the 
same learning out come.

The process for course fixes and especially course improvements could use a bit of streamlining. Getting a 
course improved was a lengthy and difficult process. Getting simple changes seems to work fine, although 
sometimes too many assistants work on the same changes at cross-purposes.

Adobe class sessions seem to help students learn.  I'd say it'sabout 50/50 on the usefulness of group 
activities.

I think there are too many folders and students get lost sometimes. I think that a reorganization of folder 
would help make it more accessible to the students. For example, having a reading folder would really help 
the students know all that they need to read instead of having the readings interspersed throughout the 
Learn what you should learn, do what you should do, be what you should be folders. A lot of students have 
found this confusing.

Student group assignments continue to be problematic. 
Adobe Connect expectations for students need to be upfront.
Students need better access to quizzes and why they missed questions. 
Bad quiz questions need to be removed faster...

It would be beneficial if the pre-teaching coursework were minimized and more of the work was integrated 
into the first semester of teaching. I was in an early Brainhoney group- so it could be the resources are 
improved. Still, the training was less meaningful because I did not have my own real students and class to 
sample. It was also less meaningful because we were not working with the course I would actually teach.

1. Weekly reflections rarely capture whether an online instructor is doing his/her job. The amount of time an 
instructor spends in the course also doesn't necessarily show investment - a good instructor should spend 
less time as he continues to teach. Weekly rating of instructors who have gone through rigorous training, 
interviews, and previous experience shows lack of faith. 
2. The process for improvements is time-consuming and often don't result in improvements due to the 
lengthy process of getting anything changed. Online instructors often have the last word in changes - they 
should have the first since they are the ones dealing with the students in the class each day. So much time 
is spent on hierarchy that when a change needs to be made, it often takes so much time by the time it is 
made, students have passed this point in their study. 
3. There are too many teaching group meetings. Once a month should suffice (even twice a semester), or a 
simple email detailing information can be sent. Experienced teachers don't need these meetings. Those 
who need more help should be contacting TGL personally for individual help.

The long chain of communication.  Plus, not having a TGL who is currently teaching means he is out of the 
loop

Ability to assign discussion groups; ability to make changes in the course due dates or access dates for 
course material; ability to make minor changes in course content-  all of these options should be given to 
online faculty. When a quiz or test is given, the order of the questions are changed for each student, so it 
makes it difficult to respond to students who ask a question such as, "Why is the answer to #2 wrong?" You 
have to go to each student's version of the test to see which question they had for #2. Some distance 
students don't have reliable Internet access and often request extensions on assignment due dates 
because of Internet failure. I have taught the same course 4 times and it still takes much more time per 
week than recommended.

The overall structure of the course I taught online was overwhelming and difficult to follow as an instructor.
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It seems to me, at least, that faculty are given a pittance of leave to develop a full-blown course, which then 
is taken away from them completely, without the opportunity even to teach it or to oversee its 
implementation or further development. The only motivation a faculty member could possibly have to 
develop an online course is intrinsic: a love of the course material, a desire to share it as broadly as 
possible, and an eagerness to see the University's goals realized. Simply taking the course away from the 
developer is stultifying.
There must be some proctored assessments, despite the occasional difficulty for some students. We must 
know that the person enrolled in the course is the one achieving the outcomes, in order to avoid scandals 
like BYU's online fiasco.

Don't know

At times the course improvement process fails. Depending on the individuals involved, a course 
improvement council may or may not be held during any given semester, and sometimes the course lead is 
unresponsive to concerns, or perhaps just unavailable.

I think there is too much separation between on campus faculty and off campus faculty.

Faculty Responses (Those Interested in Teaching Online Courses):

Pay for the instructors need to be raised. The work required to do a great job will cause many good 
instructors to not stay with us. We need to retain the good teachers.

any type of interaction between teachers and students or students with each other.  Organization.  Ability to 
change according to the performance of the students.

Alignment of experiences

It seems like we are becoming two different universities.

Interaction and applied learning

Hands on oppertunites

see above

Access to software to make online presentations interesting.  Discussion board and group set up in 
BrainHoney is challenging.

The blatant removal of full-time faculty from teaching online courses and removing courses that don't 
include "the Learning Model"

With the new courses, the forced inclusion of so much group interaction in an attempt to integrate the 
learning model. It creates a lot of unwieldy busy work for both students and teachers.

The standardized template that does not allow for teacher creativity or autonomy.

Defining ownership and stewardship of the course content.  The course content needs to live in the 
departments and the  management with the on-line folks.

The course council idea is a good one, but a bit cumbersome. Some teachers get bombarded with email 
messages about changes to a course, because they have been listed as being on the course council, but 
they are not currently engaged with the course, or the course lead, and so can offer little input.

From what I've heard, it sounds like face-to-face teaching teams have very little influence in how the online 
courses are presented and taught. It seems that the control over the online courses should reside with the 
same team of people that deliver the face-to-face courses.

No idea.
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The lack of interpersonal interaction and the tendency for online instruction to be viewed as less serious 
and not deadline driven.

The format is somewhat sterile, without the feeling of connectedness to other students and the teacher.

Material is digitized that does not meet copyright compliance.

I've heard from students that the classes have A LOT of unnecessary busy work and I've heard from faculty 
who have created courses that they are required to give students a certain number of hours of work. This is 
ridiculous. Students should only be required to put in as much time as necessary for them to learn the 
concepts and meet the objectives. Making them spend hours on these classes, just so we can say they are 
spending hours on them is silly.

It feels like we, as full-time faculty with responsibility for the quality of programs and instruction, know very 
little about the qualifications of on-line instructors and what happens to a course after it is first developed.

As a teacher I have no idea of the issues of teaching online.  We as faculty need that experience in order to 
get a better idea of what its like to teach an online course.

I can't answer this question at this point.

There is too much emphasis on process with little attention to content.  Nothing will save you from stupid, 
illogical content.  A course must be carefully reviewed for the goodness of its content.  We all know that 
great courses must be refined and made better every semester, not just a brief review every three years.

Instructor feedback, involvement with others

Not enough experience to know

I hear students are required to post to a blog and comment on each other's postings. Good students 
complain they post timely, but they cannot comment on other people's postings unless they stay up until the 
last minute when the bulk of the postings of the class come in.

Communication, integration into overall plan

I don't know enough to comment.

How to conduct an online laboratory experience.

Faculty Responses (Those NOT Interested in Teaching Online Courses):

Reaching the prof. either rediculously hard or way too easy.

Who is teaching these classes?

Transfer of face-to-face material to online audience

course writing, I have had students enrolled in an online FDSCI class who have asked to sit in on my class 
because they don't feel that they are getting a good education online

The online program has not adhered to the stated standards that the faculty will have control and oversight 
of curriculum and be involved in online adjunct hiring.

There doesn't seem to be any firm definition of what constitutes an "online course".  Does "online" mean 
any and all lectures are recorded?  Or perhaps the text book is online?  Or perhaps the homework 
assignments are online?  Or perhaps the students submit their work online?
Does an online class have a classroom where students and teacher can meet occasionally?
Who is the target market of online courses?
Students in the U.S.A. or abroad?  Students with experience with computers or not?  Students that have 
met the regular BYU-Idaho admissions criteria or not?

There's not enough connection between the on-campus departments and the online courses.
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The wall between online and on-campus instruction means the best people to govern the courses are kept 
out of key decisions, etc.  The quality of the adjuncts is suspect.  The IT people make too many decisions 
that impinge upon content.  The administration seems to not care about the quality of the courses.

Everything needs work from what I hear, again I have no direct experience

it is difficult to change over to a new outline or directive once the course is already in place.

Instructor qualification

quality of instruction may be compromised by hiring outside instructors to do online classes

Oversight and accountability, for a quick pair.  Retention and screening of faculty, for a third and fourth.

The classes are all cut from the same mold. 
Behavioristic models. 
Students see these classes as hoops to jump through rather than dynamic learning situations.
No new formats.  Formats are old school.  Work load is extensive and memorization based.
Addition of student responses is the same for all courses and lacking.  
Online directors, tech folks, have a logical-sequential mindset.

All I know really comes from student complaints. Bottom line: they don't like the classes as well.

I do not believe online learning provides higher education (or high school education, for that matter) 
anything that is positive for what we are all about.  I believe it is something that cheapens all educational 
processes and gives the opponents of education a "way out (from real education)," and validates the idea 
that teachers and education is of little value, and funding should reflect that opinion, that is less and less 
funding.

I don't know enough about it to comment.

No experience

Online courses are useless for courses that require deep thinking or are project-based.

Not a comparable experience as one on one instruction.

I believe the entire online thrust is misguided. The president asserted an online initiative, without any 
research of exploration of need so far as I know, and the whole machine has gone forward in an 
unquestioning manner. This is not the way to run an academic program. If the emporer has no clothes, 
someone should be honest enough to say so. Now, the emporer may have himself a great outfit, but it's a 
poor reflection on all of us if no one dares to look.

No tweaking. The person who designs the course can't teach it. It takes an act of congress to make a 
change to the course. There seems to be no control over students or teachers. It's a weak system. Grade 
inflation.

There's no control over content by the people actually teaching the course. And there's not enough control 
over the teaching by the people who are actually designing the content.

The quality of the material is not very good

administration's obsession with "lowering the cost" results in a "cheap" product that is of poor quality

no information

It is too much of point and click without helping students to gain higher areas of learning like reasoning, 
analysis data, synthesis of ideas, etc.  It is more of find the right answer and move on which in my view is 
very shallow learning.

No communication between on campus and off campus teachers.
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Question #24 — Everyone

What improvements would you suggest to the processes and structures for online instruction?

Supervisor Responses (Deans & Chairs):

Put them in the departments where they belong.  I have been told that the seperate online administration is 
to protect me from being overloaded.  Stewardship over courses taught in our discipline should be part of 
my load.  I am sure a Bishop would appreciate the free time that having the relief society do temple 
recommends would give him, but it is his job.  It is beginning to feel that the departments have been created 
for the online department, and not the online department created for departments.  The online 
administration should be support staff to departments.

They need to communicate better for sure.

It seems that anything going well with online is the doing of the online folks, while anything going badly is 
the doing of the on campus faculty.  Shared should mean shared.

I feel that we all need to be patient, but continue to give suggestions to the online administrators. They have 
a difficult job and are working as hard as they can. I believe they will continue to make improvements. If we, 
as faculty, work together, helping one another succeed, the online program will become one of the gems of 
a BYU-Idaho education.

I would like to see more conversations between the Online Department and full-time faculty. I think regular 
exchanges would lessen suspicion, improve rapport, and create understanding.

more departmental control of courses and curriculum. We've done a good job in managing curriculum and 
content in face to face, what suggests that we can't do it for online or hybrid?

Developer Responses (Team Leads & Online Curriculum Developers):

Be more humble about what we can accomplish.  Be open for lots of modifications, tweaks, and learning 
how to teach this.

Improve correlation. Think carefully about who should design a course--should be faculty with strong 
content depth who have some amount of tech comfort.

Bring the on-line faculty into the teaching groups.

I would recommend training course leads in the quality standards for the online department and then giving 
them administrative rights to the BrainHoney course to make changes. If course leads have the option to 
make changes directly to the course it will drastically reduce their time commitment to improve the course. 
They will no longer have to write detailed instructions so the student making the change will understand 
enough to not make errors. Also, the course lead will not have to return to the course to double-check the 
student's work and then write revised detailed instructions to correct problems which the online student 
made in implementing the change. 

Keep the full-time faculty involved.

It would be nice if the person who made fixes for a course was the same person every time.

Decisions are made by the administration as to which courses should be placed online according to 
demographics and enrollment bottlenecks without (apparently) consulting the faculty who will be 
responsible to develop and administer the course.  Bottleneck or no bottleneck, maybe some courses just 
don't lend themselves to online delivery.  Nobody ever asked me if I thought it was a good idea; they just 
told me I was in charge of developing it.
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BYUI needs to (1) either bring the online instruction under already-established departments responsible for 
academic, professional, or other programs including the Foundations program under the Foundations 
Dean, or (2) create a new online institution (called, lets say, BYU-Online) that is openly and honestly an 
online degree program, which then articulates with other institutions, including BYUI. I am personally in 
favor of the first option, but if it isn't done entirely and completely, including the transfer of all online adjunct 
faculty to the appropriate department, then I am in favor of the second option.

Keep the channels of communication open and find ways to let us fine-tune the course without a ton of red 
tape to cut through.  Don't think that cutting a project or assignment is necessarily a "weakening" of the 
course.  It may very well be that "less is more" when it comes to online.  As Elder Ballard put it in 2006:  "To 
innovate does not necessarily mean to expand, very often it means to simplify."

Provide load for developing and improving online courses! The maintenance and upkeep of the online 
courses is very demanding.

Curriculum and courses need to be controlled and run by the faculty and their departments not some 
vacuous online learning administration.

If the courses are meant to be the same quality as the classroom, then the departments should have 
control of the courses and the faculty who teach them. The online group could do "audits" of the courses 
periodically to make sure identified quality standards are maintained. The online group is not the group to 
be controlling course content changes. If I want to make a change to the content to keep in aligned with the 
campus, I should be able to do so, while maintaining the consistency of online courses desired by the 
online group.

Be more adaptable in terms of teaching methodology. It often feels like the tail wags the dog in our online 
development. Instead of asking what would be the most effective way to teach a lesson, we design it 
according to a preset percentage of group work, etc. The teachers are nudged so strongly by the designers 
that the final course does not feel like one they would have created or would want to teach. Their insights 
often feel like they have been pressed into a cookie cutter mold.

Allow course leads and the CIC councils ability to make changes in a time-effective manner.  

Online instructors are being "loved" to death.  Online faculty are required to meet twice per month for 
teaching group meetings. I do not find these meetings beneficial.   I think most online instructors that are 
already working full-time job in addition to teaching online, would prefer to not have additional meetings.

Face to face teaching has many decades of research behind what works and doesn't and how in each 
disipline.  I find it foolish to expect results in online instruction with less investment of time and 
experimentation.

Give team leads the time and resources to communicate with online instructors and to review student input 
about the course so that needed improvements can be made.

Have faculty teach the courses they design for one semester to better understand the problems on line 
instructors may have.  Give the course lead more control over the course.

1.  Let departments choose the teachers.  2.  Let departments oversee the course and interact with the 
teacher, having a member of the online department as an assigned technical adviser.  Someone from the 
department, someone from online, and the online teacher should meet at least once a semester.

Faculty be given more than one 3-credit leave to write the class if faculty is expected to follow the problems, 
assist in corrections, and improve the course each semester.

Departments need to maintain the control over curriculum since it relates so much to accreditation factors. 
Faculty who teach online need also to be able to learn and to grow with the faculty and curriculum meetings 
from the departments.
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Obviously, course revision. But I think they have plans for that, they just need to have time to implement 
them.

Whenever there's a mistake to the course I'm told it's a departmental issue when in reality it's an on-line 
issue.  I as the faculty lead am finding issues in the course with regards to set up.  I oversee the curriculum 
but can't be going through every offering of the course to see if there's issues w/ pages not working or 
incorrect information posted by the on-line folk.

Someone from each Department needs to have access to the courses if changes need to be addressed
Use technology more effectively to facilitate more immediate feedback from the Instructors to the students.

Please don't use these as a way of being more cost-effective because the quality suffers terribly.  Online 
courses must pay well enough that the people teaching them feel motivated to make them of excellent 
quality.  Oversight also needs to be stepped up (and course release given to the full-time faculty who are in 
charge of the oversight).

Slow down. Make sure online offerings actually meet people's real interests and demands. Stop trying to 
coerce people into an artificially created online market.

After the courses are developed, faculty need more support for updating and revising them. Perhaps a 
leave every year or so?

See my answer to #10.

Just let the faculty be a part of what is happening! I was very eager to participate in the development of 
online programs, but I have found the experience quite alienating.

Online courses are very time consuming.

A full time faculty member MUST have the final say on ALL course decisions.  They of course need to take 
into consideration technology constraints, but the tail is wagging the dog here.

I would love like to restructure the online teaching organization. You should have a central group of 
administrators, but then have a online curriculum coordinator in each department who works as a go 
between the instructors and department and the Online administrators. The online faculty development rep. 
would work specifically with the departments to create and improve courses. The control  of the course 
would reside within the department and the online development administration team would act only to 
support technology. Curriculum development and the hiring process would reside within the department. 
The department chair and the faculty lead would have all access to the course information as needed.

Hfave the on line class under the control of the various college or department for which it was created just 
like other classes.  The IT people can then help with the online structure but not the content, revisions, etc.  
We need to remember that this is a university class not a video game.

More communication between the department (not just the developer) and online learning.

providing clearer explanations of how process works. creating a sense of "stewardship" for on-line course 
content. making sure that course content is driven by academic and not technology constraints.

Online Instructor Responses

Seem very good to me.

I think it would be great to have the classes offered on the block.
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One frustration I had when I first started teaching was that I had no idea who to contact for what problem. 
There were several questions I had before I was ever in touch with my teaching group leader, and there 
continued to be questions that seemed to fall outside his jurisdiction. It would be helpful to not only have an 
orientation about the learning model and online facilitation, but it would be helpful to have a brief but fornal 
orientation on university policies, proceudres, and personnel..

I also think that it is odd that TGLs don't always currently teach the course of the group they are leading.  
This seems counterproductive because every time there is an issue with the course, the TGL may not even 
be aware of the issue because they are not dealing with it.  It makes a lot more sense to have them be 
teaching the same course.
Also, online teachers should be given a flow-chart so that we know who to contact for what problem.  I have 
been told that I should have told "so and so" a problem/suggestion before "so and so" more than once, but 
that "line of management" is not very clear.

1) Consider curriculum online programs developed by professional publishers.
2) Implement a system for making changes in the course quickly--during the semester.
3) Learn how to use data to inform instruction and teach this to the online instructors. Online instruction 
(especially the programs we use) has a gold mine of data to help instructors better help their students.
3) Spread a philosophy and pedagogy of adult learning, The previous attitudes toward education don't work 
well in a digital environment. We need to study androgogy.

For my course, I think there needs to be a weekly lecture that is included from course development that 
does a better job than the text of presenting some of the core material.

Create a "lab hour" for online courses where in students may attend live if they wish.  Post it with the class 
in the registration book so that students see "online class, meets live 3:00-4:00," for example.

Giving teachers more access to their course so that they can change small problems or errors immediately 
without having to go through the course fix form.

Longer work periods with mid-assignment reviews?

I have two desires: 1) greater ability to fix the small bugs on the course without going to Curriculum Dept 
every time, and 2) feel connected to the news, goings-on, events of the on-campus department for which I 
teach. I believe it is a disservice to students and faculty to separate on-campus adn online faculty who 
teach the same courses. They should be grouped together to share ideas.

I would like more feedback from the University on recommended policies as far a late work, due dates, 
grading, etc.  I sometimes don't know where the line is to be able to up hold the normal expectations.

A written survey similar to this one when evaluating their peers' work, rather than leaving it up to them to 
address all the issues relevant and to offer helpful suggestions for improvement.  
We also desperately need rubrics and more video demos and step-by-step diagrams within the lesson 
content.
The I-learn system is a bit awkward to use, and we have to provide our own supplemental programs to 
enhance the communication with our students, such as JING, Screencast, and Adobe Photoshop.  Some 
professors in my group rely on YouTube and some other video presentation programs.  It would be great if 
we could have all these additional modes of communication all within the online class system.

There needs to be a better way to work through fixes and improvements. They need to be more responsive.

Having new pilot programs occur for more seasoned instructors and letting new instructors get familiar with 
the upgrades before having them use the new or upgraded programs.

Online teachers need more support in using academic freedom to personalize their classes. If they find 
some of the work is redundant, they should have the power to customize just like campus-based 
counterparts.
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32 The IT people need to coordinate better and be more proactive in reviewing and fixing glaring errors in the 
lessons.  IT seems to be focused on following procedures more than helping instructors.  For example, I 
had an IT person tell me they did not want to hlep me fix a problem because "its better to teach a man to 
fish rather than give him a fish," or in other words, "fix it yourself."

Just an overall clarification on due dates for assignments. Instructor and student should have the same due 
dates.

I am very excited about the possibility of a mentor that would also be involved with the course as a course 
help.

None at this time.

The pay and benefits are not on par with other faculty at BYU-Idaho, nor with other online positions. 
Teaching online takes real effort. In a traditional classroom, an instructor asks a question for discussion and 
they get a few answers from the class -- in an online setting, when a question is asked ALL students 
respond to it and the instructor must evaluate and respond. Online instructors do not occupy physical space 
on campus with a classroom nor office, they do not receive health benefits, retirement benefits, etc., nor do 
their dependants receive tuition benefits at Church-owned schools -- and then they are paid at a much 
lower "per credit" than their on-campus counterparts.

It would be nice if the TGL had access to make couse fixes. Also, having a helpdesk open after 5:00 PM 
would be wonderful

I have no specific improvements that I can name at this point.  I have watched over the time that I have 
been teaching online as the lessons have been tweaked and improved.  I feel that the team working on this 
with regard to the course I teach is doing a good job.  I have no concerns in that area.

I find the teaching groups very helpful.  One of the courses I teach has a very active teaching group, the 
other class I teach we have actually never had a teaching group meeting though the leader is very helpful 
and responsive to emails

Why not provide minor technical support control to the instructor?

I like I-Learn 2.0, and I understand why a master course would be less time consuming to create. But with 
that in mind, I don't know why my course isn't better edited--the quizzes have problems and the due dates 
are incorrect. So better, more careful editing? And no more having the teaching group leader be the go-
between with CD?

As mentioned above, continue to revisit courses to discuss what is working and what is not. Redoing some 
of the powerpoints/movies to address changes in the world and society. Keep things fresh. Find a common 
database for all core content, instead of separate ones for online and oncampus courses. That way, when 
oncampus folks change the content (slides/movies) then it will be reflected in the online sections.

The COM 150 course has a Your Board and it facilitates and expedites student community building. I 
recommend that more courses, at least one in each department, consider including this tool.

Have a teachers aid to assist with grading.

Easier to find training, if it weren't for links in e-mails I could never find training manuals

A way to flag students of concern - like if they stop participating.  Particularly those students who don't do a 
thing ever - why don't they drop before it hurts their GPA?  I don't know if I should contact their advisor, or 
someone else, but I think it would be nice to have a network of support.

Other than flexibility with group meeting methodology . . . nothing

I'd suggest better communication between on-campus and online instructors so the online instructors know 
what sorts of changes/improvements/methods are used on campus. Also, it would be very helpful if online 
faculty had more control over creating and maintaining student groups.
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I think taking a look at the organization of the folders would be all that I would suggest.

See ten above.

I feel that grading is inconsistent and that norming needs to take place - Other universities ensure this 
consistency by having faculty help students prepare essays and assignments and then impartial random 
graders assess. I would like a refresher on using the grade center in Brainhoney- there are new features in 
each version that I am only now learning.

1. Remove the teaching group question from the weekly reflection. This doesn't reflect whether an online 
teacher is doing his job. Consider trimming the weekly reflection to capture the most important focus of the 
department or removing it for experienced instructors. 
2. Give experienced teachers administrative rights to their classes to make changes. 
3. Give online instructors security in their job by rewarding those who are doing a good job with year 
contracts. 
4. Consider the hierarchy of how changes are made. Online instructors should have more say in their 
courses. 
5. Online instructors should have say in who is able to add their course, not the online department.

Because so many new teachers are coming on board, it seems that professional development should be an 
important part of the regular meetings.  Many online instructors are teaching online for the first time, and 
would benefit from the same content as was covered in the orientations in real time.  Perhaps, for example, 
the orientation course could be done in conjunction with the first semester?

Allow instructors to receive email notification when a student adds or drops out of an online class. This is 
important if discussion groups have been assigned- the new students isn't assigned to a group if the 
instructor doesn't notice the change in enrollment in the gradebook. Have group meetings with those online 
instructors who are teaching the same course. Hire more on-campus instructors to teach on-line courses.

Give developers more time to develop quality courses. 
Allow course developers, if they wish, to teach their online course for one year, making improvements 
where needed, before handing it on to remote teachers.
Allow the developer to make changes to the course easily, in consultation with the remote teachers.

Give the online instructors more editing rights in their classrooms. I don't always feel that online 
administration or campus faculty trust our abilities to make small, but helpful corrections to grammar, be 
able to accept late work, or make other minor adjustments.

I think online faculty should be more closely aligned to the Departments and have greater responsibility for 
course content and course improvement.

Faculty Responses (Those Interested in Teaching Online Courses):

Let what we are learning from online classes help us in our face to face classes. 
Help students with the decision to do online courses, and especially online degrees. Not everyone is a 
good online student candidate. See georgiaonmymind.org :Are you ready for online learning?

Hybrid courses.

Incorporating online instructors into departmental structures and continual correlation of online / face-to-
face offerings.

Have the in-classroom instructors who have been teaching some of these courses for years be more 
involved in the process of creating and updating online courses.
If the different department chairs are not involved with the selection process of online instructors, they need 
to be.
Also, all online instructors should be classified as adjunct faculty.
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All invloved should consult scholarly literature so that the learning curve is not so lengthy and painful. It's 
great to be able to learn from other institutions.

Whether it's working or not ought to be based on learning data and not just on popularity

Provide faculty software that allows audio/visual capabilities. Improve discussion board features and group 
set up in brainhoney.

Invite full-time faculty to supervise AND teach online courses.  Don't just tell me I can no longer teach 
online classes!

Reconsider all the student-to-student interaction. Just because it is different than the approach taken in 
traditional online courses doesn't mean that it is more effective. The elements of the learning model have 
become a sacred cow that we are sure produces better results as a matter of blind faith minus the facts.

More faculty input, more transparency, more opportunities for faculty, and more credit hours for teaching an 
online course.

People will not trust the process just because Rob Eaton is leading it and he's a trustworthy guy.  Few 
people are reassured by the words, "Trust me."  There needs to be vastly more communication and 
structures in place that make it hard for the online group to shortcut processes even in the face of their 
rapid growth.

I applaud the vision of online learning to offer courses and degrees to worthy church members outside of 
North America. It would be nice if the full-time faculty developer could teach the course 1-2 times, while 
collaborating with an online teacher, when the course is first piloted. When I teach an oncampus class I 
don't work out all the kinks until the third time I've taught it and then we ask full-time faculty to develop a 
course and then hand it over to someone else, without the opportunity to deliver it and find out what is 
working well and what needs adjustment.

See previous response.

No idea.

Not sure.  There are some institutions that have done online instruction very well and I think just copying 
models that are already successful would be the best way to create a quality online programs.

Hybrid courses that have the best of face-to-face interaction as well as the on-line component--A program 
that would allow real-time verbal communication from-

Librarians need to know what resources whole classes want. New databases are available. Old databases 
are being acquired by other publishers.

Let instructors structure them the way they think will best help student learning. Having a basic structure for 
course development is good. Not allowing the structure to be flexible according to course, teacher and 
students needs is silly.

Make courses available for full-time faculty to at least look at and perhaps better, enroll in.

Allow current faculty to teach online courses so we as the developers of the online courses are better 
aware of the issues in teaching online courses.

I can't answer this question at this point.

There must be on-going stewardship for the content of the courses.  They need to be under the direction of 
a passionate content expert who understands what is needed for people to learn and understand.  The 
concept is called stewardship.  It is an eternal principle that is being entirely ignored in the process of 
creating on-line courses.  We need to get back to doing what we know, not waiting for the Lord to reveal 
something new to us.  He will not do that when we ignore such basic things as stewardship.
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Feedback from teachers, varied online content like film and lectures, ways to discuss topics with the 
instructor and classmates.

Not enough experience to know

On the example above, have a dealine for the first, individual blog posting, and a separate deadline for the 
coment's on the postings from classmates

More communication, a clearer view of how on-line instruction integrates into the overall plan

I don't know enough to comment.

Faculty Responses (Those NOT Interested in Teaching Online Courses):

stop

Let the departments hire and supervise the instructors.

More study of effective online learning practices?

more course offerings

I suggest the program slow down, develop sound policies that can be adhered to, and focus on developing 
a few quality online courses taught by credible faculty.

More department control over courses in their content, more department involvement in hiring adjuncts, 
adjuncts with more interaction with on-campus faculty, get rid of the wall between online and on-campus 
courses, more thought about which courses do and don't work in the online format.

Regular faculty should NOT be involved in online learning, we already have more than enough headaches 
to deal with. Unless a faculty member makes the request to be involved do not drag them into it.

Leave them for the commerical colleges that advertise on TV that cater to the "3 buses and a train ride 
scholar" that are advertised constantly.  Online was no place on a university campus that has flesh and 
blood teachers.

not really familiar with the specifics--mostly what others have told me

dont know enough about the process

If experience is to approximate on-campus, in-class experience, online courses must have qualified 
instructors hired by the department itself.

Hiring TEACHERS of Distance Learning to create programs with the assistance of the technology experts 
rather than having the tech people putting teacher information in their constructed and low-level format.
On-line instructors should be hired by departments.  University teachers should all have to take and teach a 
course they designed (and join in the nightmare that has been created).  Only then will real improvements 
occur.

Are we using qualified faculty in each course?

seriously consider our current policies and direction and cut back our online instruction to a minimum.  The 
assignments, and who actually does them is ridiculous, as are the tests (honor code, notwithstanding).  
There is tremendous potential for sloppy education.  This also includes what I have heard called "cookie 
cutter education," which is online classes constructed by a central office and requires the "teacher" to follow 
religiously (non pun intended) the course outline and content without regard to the students' or teachers' 
needs.  It is basically assembly line education and is currently being heralded as a answer to every 
legislator's prayer and school administrator's as well.
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Well, since I don't know how things are going, I can't say what needs improving. But here are two concerns 
I have, which may or may not be addressed by current practice.
First, everyone involved needs to be on the same page. This is as much a spiritual matter as an academic 
one. We value "academic freedom" here, but we need to value humility more. 
Second, policy and even strategy in these matters ought to be determined as much by those who will 
actually do the teaching and learning as by administrators. For example, it's not clear to me that all subjects 
taught at this university are equally adaptable to on line learning. This ought to be explored by experts in 
the subject areas before sweeping pronouncements are made by administrators. Moreover, administrators 
ought to heed the subject matter experts. Students should also be involved, as appropriate, since the 
customer is the product in academic endeavors, and on line learning is not necessarily the best or even a 
good method of learning, for some students. But their viewpoint should not override that of the subject 
matter experts.
(Any time we set policy, establish practice, or make other large-scale decisions without consulting the 
relevant experts or  duly heeding their counsel, we are asking for failure, at one level or another. And I 
mean experts who are already here, not experts brought in from outside. External experts ought to be 
consulted, as appropriate, for the fresh insight they can give. But internal matters of whatever nature ought 
to be based more on the understanding of experts who are already internal to the university than on any 
advice of external experts.)
And let's make sure all things are done with by persuasion, meekness, gentleness, and love unfeigned. 
Meaning no offense or disrespect to anyone or any group of people on campus, it is still not clear that the 
administration actually cares about the faculty, staff, and students. There are indications of progress being 
made in this area, but too many things are still being done on a practical, business basis, without due 
consideration for the humanity of the people involved or the wisdom of those in the various non-
administrative areas on campus. And some things that have been done on a business basis need to be 
undone!

No experience

Have a experienced and formally trained instructor with content knowledge.

The rhetoric of the program should be toned down. Rather than present it as a work of salvation, it should 
be presented in a humble way, as one small tool for doing the larger work of serviing our students. My 
problem is not so much with what is actually being done--that effort is modest and reasonable. It's the 
exaggerated rhetoric and promotion that concerns me.

Kill it.

If there were a true, real-time, video interaction during a scheduled class period, these classes might have 
value but should still be used cautiously with required majors courses.

I'd like a source to tell us what classes are being prepared for on-line presentation

Involve more than powerpoints, worksheets, online quizzes and exams that are multiple choice (guess).  
Online learning needs to be immersive and create new ways of looking at information which is difficult in 
some situations.

Improved communication and coordination.

Have faculty understand what things are possible in online instruction, then determine whether their classes 
could be done online.

If we are to remain committed to online learning, responsibility for online content and online faculty hiring 
must be placed with the departments.  Despite whatever urgency exists, more deliberation and steadiness 
in our course is very desirable.  Finally, some clear indication of who will dictate direction, since there is 
sometimes a sense that online education answers to no one.


